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Abstract 
This paper investigates the impact of assertiveness training on assertiveness, subjective well-being and academic achievement of
30 Iranian female secondary students which randomly were placed in experimental and control groups. For this aim, 
Assertiveness Questionnaire (Gambrill & Richy, 1975) a self-made open-ended questionnaire, Oxford Happiness Questionnaire 
(OHQ, 1990) and two math tests were used .The results showed a significant difference between assertiveness and well-being 
scores in pre-test,  post-test and follow-up for the experimental group. In addition, assertiveness training improved math scores in 
post-test and in the follow-up for the experimental group. 
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 1. Introduction 
Since the dawn of civilization, great thinkers have discussed the quality of human existence, and the concept of “the 
good life”. To some individuals, the ideal state is one of wealth, to others, significant relationships, while some 
report helping those in need as central. Although individuals may vary in external circumstance, yet they may share 
a subjective feeling of well-being (Eddington & Shuman, 2004). 
Subjective well-being (SWB) comprises the scientific analysis of how people evaluate their lives both at the moment 
and for longer periods such as for the past year (Diener, Oishi & Lucas, 2003). These evaluations include cognitive 
judgments, such as life satisfaction and affective evaluations (moods and emotions), such as positive and negative 
emotional feeling (Eddington & Shuman, 2004). 
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Assertiveness refers to one’s ability to express and advocate ideas, interests, and feeling easy, appropriately and 
without anxiety (Lizarage et al. 2003). According to Alberti and Emmons (1977), assertiveness is viewed as a skill 
and capacity in interpersonal communications. 
An assertiveness training program is designed to improve an individual’s assertive beliefs and behaviors, which can 
help the individual change how they view themselves and establish self- confidence and interpersonal 
communication and subjective well-being (Lin et al, 2004).  
The objective of this study was to investigate the impact of a five phase assertive training on assertiveness,
subjective well-being and academic achievement of high-school girls. 
2. Methods
The Sample which was comprised of 30 Iranian 2nd grade high-school students in the field of Natural Sciences were selected 
randomly and were placed in experimental and control groups. 
2.1. Measures
The sample responded to 3 measures: Assertiveness Inventory (Gambrill & Richy, 1975); Oxford Happiness Questionnaire 
(Argyle & Lu, 1990); A self-made open-ended questionnaire to investigate the reasons for non assertive in girls & two self-made
math tests to measure academic achievement. 
2.2. Procedure 
The study had five phases:  
The pilot: in the pilot survey, 10 students responded to GRAQ and OHQ.
In the pre-test, the initial sample consisting of 94 girls responded to GRAQ and OHQ. Of the initial sample, 35 girls who scored
less than one standard deviation (132) below the average (143.92) in GRAQ were selected as the main sample. The sample was 
further divided into 2 groups, who were matched based on age, economic status, parent’s education level, assertiveness score and
place of residence. Five girls, who could not be matched with the rest of the sample, were omitted.
The training: In the training phase, the experimental group received assertiveness training through role-playing in 10 sessions of 
an hour and a half each. The assertiveness skills consisted of asking, saying “yes”, saying “no”, showing positive affection, 
showing negative affection and effective criticism.  
The post-test: In the post-test, which was administered 30 days after the last training session, both groups responded to GRAQ 
and OHQ once more. 
The follow-up was conducted 60 days after the last training session with both groups. 
3. Results 
The total participant experimental and control participating pupils responded to the question related to the reasons 
for non assertiveness. The reasons and frequency for nonassertive female students have shown in table1.
Table 1: The reasons and frequency for nonassertive among students
Reasons nonassertive in Iranian girls f 
Spiritual beliefs 3
Negative ideas 3
Pride 4
Unlearning 7
Anxiety 7 
Personal 
factors 
Feminine feelings and emotions  11
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Non-awareness 12
Inferiority 13
Disability (low behavior repertoire) 15
Shyness 16
Low self-esteem 17
Prejudice and family limitation 1
Humiliation in the family  2
Inter – familiar problems 2
Parents,  non - awareness      5
Family 
factors 
Education directed toward passivity 6
Not trusting others  2
Fear of abuse  3
Attention to others  5
Fear of annoying others  8
Respect for others  9
Inter-
personal 
factors 
Fear of disapproval 20
Induction of home care as feminine  6
Induction of self - sacrifice 6
Social rejection 6
Induction of assertion as impolite 
and rude 6
Induction of male superiority 9
Social – 
cultural
factors 
Extortion of women's' vocational 
rights 12
Assertiveness was influenced by assertive training. As indicated in table 2, showed that the increase in 
assertiveness and subjective well-being in the post-test measurements of the experimental group was greater 
than that of the comparison group, and the influence of assertiveness training on the experimental group was 
maintained until follow-up measurement. Assertiveness training improved math scores in post-test versus pre-
test for the experimental group, although the difference was not significant. However, in the follow-up, a 
significant difference in math scores emerged. 
Table 2.Descriptive statistics and independent sample t-test results of study variables for experiment and control groups:
Variables Groups Mean SD t P
Experiment 32.26 16.84 Pre-test & 
post- test Control -1.13 6.02 
6.23* 0.00 
Experiment 83.06 18.39 
Assertiveness
Pre- test & 
follow up Control -5.06 11.07 6.87* 0.00 
Experiment 15.06 10.11 Pre-test & 
post- test Control 0.46 2.57 
6.23* 0.00 
Experiment 16.46 10.64 
Subjective
well- being Pre- test & 
follow up Control 2.86 13.2 
6.87* 0.00 
Experiment 9.9 1.28 Pre-test & 
post- test Control 8.76 2.77 
1.81 0.57 
Experiment 10.33 1.37 
Academic 
Achievement Pre- test & 
follow up Control 6.83 2.73 
4.43* 0.00 
                                        * are significant at p<0, 01
4. Conclusions
After assertive training there were significant differences in assertiveness at post-test and follow-up 
measurements between the two groups. Possible reasons for the increase in assertiveness might be that 
completing the assertiveness training program was helpful for students to understand the concept of assertive 
behavior and how to apply it practically. The contents of the program included proper assertive behavior and 
clarification and confirmation of the individual’s fundamental rights. Group members could also properly 
express their internal thoughts and feelings that they did not dare to express in the past ( Baggs and Spence, 
1990; Pfost et al. 1992; Lee and Crockett, 1994; Chen, 1995; Weinhardt et al., 1998; Lin et al., 2004). The 
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group provided opportunities for students to interact with each other, provided them more opportunity to 
explore relationships with others, promoted assertive behaviors, and helped them in identifying with others. 
Additionally, when a student behaved assertively, other students provided positive feedback. The atmosphere 
for expressing assertiveness was ideal.  They could express positive and negative feelings. On the other hand 
they learned how to say "NO" when they did not want to do something. The confidence and security of the 
group contributed to learning assertive behavior.  
 In addition, there were significant differences in subjective well-being at the post-test and follow-up 
measurements between the two groups after assertiveness training. Possible reasons for the increase in 
subjective well-being might be that students began to express their ideas, interests, and emotions without 
hurting others’ feeling; able to identify with other people’s viewpoints; they easily interacted with peers; and 
could express sensitivity or concern about their peers’ problems. This, in turn, seemed to lead to a positive 
working atmosphere, satisfaction and well-being. 
 The use of the self-made open-ended questionnaire designed to investigate the reasons for non-assertive in girls 
showed that fear of disapproval was the most important reason for nonassertive. In other words, they worried 
about ideas of other people. It seems that, the condition in a society can be related to assertiveness. An 
interesting pattern emerges regarding individualism versus collectivism. Individualism is the cultural pattern 
where the freedom and importance of the individual is given prime value, whereas in collectivistic societies 
there is a greater emphasis on the importance of the group, and fitting in. People in individualistic societies can 
life for them, marry person of their own choice, live where they want, and do the work they desire.  In 
collectivistic societies, these decisions are typically made for the individual by other (Diener, Suh & Oishi, 
1997).
There was no significant difference in academic achievement at the post-test between the two groups after 
assertiveness training; however there was a significant difference in academic achievement at follow up. 
Possible reasons for this difference could be that the training course was mainly designed to increase 
assertiveness and subjective well-being, and academic achievement received less attention. Although students 
in assertiveness training learned some skills of communication, they seem to need time to apply the skills they 
have learned. In addition, students had practiced all of skills that they learned after two months. Therefore, it 
may be necessary to lengthen the duration of the training to two months.  
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